SWANSHURST
SCHOOL

Teachers of Reading

Reading & Literacy

Strategy 2023-25




This framework document outlines the expectations for building an effective reading culture at
Swanshurst, to ensure that the teaching of reading across the curriculum is as effective as possible.

Why Read?

The DfE Reading Framework states that “finding ways to engage students in reading may be one of the
most effective ways to leverage social change”. Research by the Institute of Education has also found that:

“The benefits of reading continue as children get older, with the combined effect on children’s progress at
16 of regularly reading books and newspapers and visiting the library being four times greater than the
advantage children gained from having a parent with a degree.”

Research carried out by the Education Policy Institute and Renaissance Learning (for England’s Department
for Education) found that secondary-aged pupils experienced an average learning loss of around 1.5
months in reading within the first 6 months of the pandemic.

Our Reading Curriculum Intent:

Swanshurst is committed to raising literacy standards across the whole curriculum. Better literacy leads to
improved achievements, aspirations and confidence. Our whole-school initiatives support this drive for
improvement.

e We prioritise reading across the curriculum

e We want every pupil in our school to become a fluent, confident & engaged reader.

e We are committed to continuing to raise standards of reading for all our pupils.

e We believe all our pupils can learn to be effective readers, regardless of their background, needs or
abilities.

e We all hold a collective commitment to encourage a love of reading.

Why is Reading a Priority at Swanshurst?

2022

e In September 2022, approximately a third of each year group scored below average (below 99) in
their NGRT test for SAS (Standardised Age Score).

e Pupilsin Year 7 & 11 had the highest proportion of below average scores —35% & 43% respectively.

e Fewer pupils in Year 8 scored below average (28%), following the implementation of focussed
literacy strategies in Year 7.

e A marked improvement in number of KS3 pupils scoring below average (-99) SAS scores — down to
29% in Y8 and 30% in Y9.

e Over 2/3 of every year group made expected or better progress in their SAS scores, with Y8 & 9
making the most progress — following 2 years of focussed literacy strategies.

An Evidence Based Approach:
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1168960/The_Reading_Framework_July_2023.pdf
https://educationendowmentfoundation.org.uk/
https://www.theconfidentteacher.com/category/closing-the-gap/
https://www.theconfidentteacher.com/category/closing-the-reading-gap/
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school

Strategies:

Talk — A Focus for 2023/24

(EEF — Recommendation 6)

We expect a word rich environment to be implemented across every area of the curriculum.
We will maximise the opportunity for interaction through talk by:

e having a no hands up policy across school to allow open-ended questioning that gives all pupils
opportunity to think, talk & listen.

e maximising pupils’ back and forth interactions with adults and their peers (DfE Reading Framework
2023 & The-Oracy-Framework-Voice 21.pdf). Examples involve adults:

o thinking out loud (metacognitive talk) & modelling new language
o rephrasing what pupils say
o asking both closed and open questions
o explaining why things happen
o deliberately connecting current and past events
o providing models of accurate grammar
o helping pupils to articulate ideas in well-formed sentences
o asking for further clarity or higher tier vocabulary
e planning and implementing regular “think, pair, share” slots in lessons.

o effectively using flexible groupings and peer tutoring to encourage talk amongst groups of students
and to provide opportunities for students to challenge each other through talk.

o use Voice 21 - discussion roles.pdf to promote high quality talk amongst students

e giving deliberate feedback related to the quality of pupil talk and use of terminology.

e ensuring a calm learning environment for pupils; “Calm classrooms give pupils the best chance to
interact and make progress in reading” (DfE Reading Framework 2021).

e ensuring staff consistently model effective talk

e developing displays in classrooms that support vocabulary development (e.g. key words, dual
coding)

e employing Supporting Children’s Thinking strategies to ensure all students are able to talk in
lessons, particularly those with SLCN (Speech, Language & Communications Needs) (see appendix
1).


https://swanshurstschool.sharepoint.com/:b:/s/Staff-22/EbdPOgRqqq9BpahOn-gEu5EBs5q7V1q6T9flUPXH69607A?e=pXniPI
https://swanshurstschool.sharepoint.com/:b:/s/Staff-22/EYAZ_JSUyKpCjX_v2a43LDwBKboX4xFOc3dOGi5C2CcTmw?e=h12FJo

Disciplinary Literacy
(EEF - Recommendations 1 & 2)

We expect staff to be highly skilled in their knowledge of the subject specific elements of reading and to
ensure that the curriculum delivered is implemented to train pupils to access the academic language and

conventions of their subject.

Figure 1:

Developing Disciplinary Literacy

Prioritise ‘disciplinary literacy’

across the curriculum

« Literacy is key to learning
across all subjects in secondary
school and a strong predictor
of outcomes in later life.

« Disciplinary literacy is an
approach to improving literacy
across the curriculum that
emphasises the importance of
subject specific support.

Provide targeted
vocabulary instruction
in every subject

« Teachers in every subject
should provide explicit
vocabulary instruction to help
students access and use
academic language.

« Effective approaches, including
those related toetymology and
morphology, will help students
remember new words and make
connections between words.

« Teachers should prioritise
teaching Tier 2 and 3
vocabulary, which students are
unlikely to encounter in
everyday speech.

Develop students’
ability to read complex
academic texts

» To comprehend complex
texts, students need to actively
engage with what they are
reading and use their existing
subject knowledge.

« Reading strategies, such as
activating prior knowledge,
prediction and questioning can
improve students’
comprehension.

« Strategies can be introduced
through modelling and group
work,before support is gradually
removed to promote
independence.

Provide high quality
literacy interventions
for struggling students

« Schools should expect and
proactively plan to support
students with the weakest levels
of literacy, particularly in Year 7.

» Developing a model of tiered
support, which increases in
intensity in line with need is a
promising approach.

» Assessment should be used to
match students to appropriate
types of intervention, and to
monitor the impact of
interventions.

Strategies & resources in use include:

Use Disciplinary-Literacy---Essa-Academy.pdf ‘Reading in...” resources to identify reading features &
demands of specific subjects.

Deliberate teaching and testing of tiered vocabulary and understanding the role of tier 2 & 3
vocabulary in accessing new knowledge.

Tier3

Less common topic specific words
e.g. photosynthesis, denominator

Tier 2
Words that appear frequently across
several topics e.g. emerge, peculiar

Tier 1
Everyday words familiar to most
children e.g. walk, chair

Deliberately planned vocabulary teaching, retrieval, repetition and testing to move vocabulary from
passive to active

o hearit, say it, say it in context, write it

O use Edgar Dale - 4 stages of word knowledge.pptx

Use of the Frayer Model.pptx to investigate and analyse meaning of new vocabulary with a focus on
etymology (also adapted by subject areas)



https://swanshurstschool.sharepoint.com/:b:/s/Staff-22/EYvFLQ3wyltCikCMb3Nzw6YBiaJ3ZURsRGVOVHzE-s7jVg?e=CyqbSS
https://swanshurstschool.sharepoint.com/:p:/s/Staff-22/Efi4mLpu4XpNiwHccQC4JtEBAIqH4aCbTGTXWjcaR7Sh9g?e=ixFgVF
https://swanshurstschool.sharepoint.com/:p:/s/Staff-22/EYkhDCIe1RtDrJkzsYGH3F4BLW-ubPFhcDhrfFXxIRW9zg?e=bI0bNu

Reading to Learn

(EEF — Recommendation 3)

Impact of remote learning and lack of face-to-face interaction at primary school has had an inevitable
impact - https://educationinspection.blog.gov.uk/2022/09/05/thousands-of-year-7s-struggle-with-

reading/

We expect all teachers to deliberately plan for explicit teaching strategies to allow pupils to learn by
reading. Only with the ability to both read well and comprehend the material will students be able to

unlock the power of text.
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Source: EEF blog — Teaching Reading

Subject leaders have ownership of any stories, non-fiction and fiction texts that they chose to write in to
their curriculum. Texts are carefully chosen to equip pupils with the reading skills needed for that
curriculum area. Use of technology (e.g. visualisers & ReadWrite software) ensures pupils are able to

access texts selected and supported where applicable.

Strategies to implement in the classroom include:

e Use of Reciprocal Reading.pptx strategies whereby students develop the skills of interrogating text
by:
O summarising

o questioning
o predicting
o clarifying
Roles may be assigned to individuals or an individual may, at times, take on all roles.

e Teachers receive CPD in basic use of phonics (with more enhanced training for those teachers
working with the weakest readers in Year 7 & 8) to ensure staff are able to break down & build up
words using their phonemes & graphemes. Teachers of MFL also receive specific phonics training

and CPD.

e Use of Morphology & Etymology.pptx to help students understand the words they hear and will use in
lessons/wider context.

e Use of Cornell Notes to support student making notes whilst/after lengthier reading (more in use
Post-16) - https://Isc.cornell.edu/how-to-study/taking-notes/cornell-note-taking-system/



https://educationinspection.blog.gov.uk/2022/09/05/thousands-of-year-7s-struggle-with-reading/
https://educationinspection.blog.gov.uk/2022/09/05/thousands-of-year-7s-struggle-with-reading/
https://swanshurstschool.sharepoint.com/:p:/s/Staff-22/EeuCXLwmoMlAsi53Du55Dt8BqK-NsnDeSlmd59UKaAST5Q?e=ckjG5T
https://swanshurstschool.sharepoint.com/:p:/s/Staff-22/EThQIRF8irJPjU3nezf0uf8BzxUhP4HCA8tpSJ_Ap8lkmA?e=4NbpNL
https://lsc.cornell.edu/how-to-study/taking-notes/cornell-note-taking-system/

Reading Aloud

We expect all teachers (including form tutors — see Reading for Pleasure) to build in quality time in their
curriculum for reading aloud to their pupils. After satisfactory modelling of reading, teachers will also
listen to their pupils reading aloud.

“Children can listen on a higher level than they can read, so reading aloud makes complex ideas more
accessible and exposes children to vocabulary and language patterns that are not part of everyday
speech. This, in turn, helps them understand the structure of books when they read independently.”
(Fountas & Pinnell, 1996)

The modelling of reading is vital if students are to develop their reading accuracy, automaticity &
prosody (see figure 5 below).

Figure 5: Reading fluency
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Source: EEF — Improving Literacy in Secondary Schools

In ‘Closing the Reading Gap’, Alex Quigley talks about whole class reading approaches. At Swanshurst
the strategies used by teachers will differ depending on the time of the year with an initial focus on
reading being accurately modelled in order to focus students on hearing reading accuracy, automaticity
& prosody.

Rationale: Alex Quigley - https://www.theconfidentteacher.com/2022/02/who-should-read-aloud-in-
class/ - “Teacher-led reading — with confident, clear expression, that offers important cues to support
understanding — should trump the ad hoc selection of pupils’ reading... Invariably, reading without
careful preparation and practice for novice pupils is prone to go awry. This is especially likely with
demanding curriculum texts.”

Autumn Term — KS3 & KS4

e Passages of text that students need to access is read aloud by the teacher — being sure to follow
the ‘Teacher-led whole class reading approach’ strategy below & appendix 4 — preparing to read
a story (where applicable).

Questions to consider posing whilst reading:
e what does... mean specifically? (tier 2/3)
e what do you understand by...?
e what has just happened?

e summary so far?


https://www.theconfidentteacher.com/2022/02/who-should-read-aloud-in-class/
https://www.theconfidentteacher.com/2022/02/who-should-read-aloud-in-class/

a. Using Know Your Class, staff can support readers by encouraging use of a
ruler/pen/finger to follow the text.

b. Ensure Reading Rulers (overlays) are used by students who need them (as per OPP).

Teacher-led
whole class
reading

DESCRIPTION OF
READING APPROACH

POTENTIAL BENEFITS

The teacher reads with the appropriate
degree of fluency (pace, expression, stress
and intonation). Typically, explanations and
questions are interspersed during reading,
alongside checking vocabulary and
monitoring comprehension ete.

reading

the task

» The teacher models fluent, expert

» The teacher can plan to concisely explain
vocabulary, ask questions, or offer
clarifications, during the act of reading

» The teacher can more specifically control

Spring & Summer Term — KS3 & KS4

Autumn, Spring & Summer Term — KS5

When staff or students are reading aloud, we expect staff to select the most appropriate strategy from
the first 5 below. The strategy selected will depend on the desired outcome of reading and teachers’
knowledge of their pupils, with the caveat that all subject specific tier 2 & 3 vocabulary needs to be

explicitly modelled & taught to students.

Teacher-led
whole class
reading

>

Whole class
reading: pupils
selected to read
individually in
‘round robin’ style

>

Choral
reading

>

Paired
reading

Repeated
reading

Individual,
silent reading

DESCRIPTION OF
READING APPROACH

The teacher reads with the appropriate
degree of fluency [pace, expression, stress
and intonation). Typically. explanations and
questions are interspersed during reading,
alongside checking vocabulary and
monitoring comprehension ete.

POTENTIAL BENEFITS

= The teacher models fluent, expert
reading

= The teacher can plan to concisely explain
vocabulary, ask questions, or offer
clarifications, during the act of reading

= The teacher can more specifically contral
the task

POTENTIAL LIMITATIONS

s Pupils do not gain the opportunity to
dewvelop their own reading skill or
fluency explicitly

Pupils could be prone to distraction
and passivity

= Less skilled readers may struggle to
follow the text and listen to the reading
simultaneoushy

The teacher selects individuals to read
{thiz cam be at random, or with individuals
selected — which could significantly
influence the impact of the approach)

= Pupils’ practise their reading skill

= Teachers can assess pupils’ reading skill
and fluency

= The teacher can more specifically contral
the task, selecting individuals, posing
questions etc.

Pupils do not gain the opportunity to hear
the fluent, expert reading of the teacher

= Some pupils may feel inhibited regarding
reading in front of their peers, hampering
their performance and fluency

Pupils are not exposed to an amount of
practice that would likely enhance their
reading skill"

With an appropriate passage from a text,
the teacher and pupils read in unison.
Alrernatively, the "antiphon” approach —
drawing upon religious readings — calls for
the class to be divided into two or more
groups, with each group being responsible
tor different parts of the text

= Pupils’ practise their reading skill
= Pupils can develop an awareness of

reading with the appropriate pace and
intonation

= Less skilled pupils can develop

confidence and fluency, perhaps less
inhibited by reading along within a group

Some pupils may feel inhibited to read
in this manner in front of their peers,
limiting their practice

Pupils could be prone to distraction and

passivity during such a group activity,

mot really reading with the group

» A focus upan the readinauperforrr\ance
may prove a distraction from attempts at

comprehension

Pupils are arranged into pairs and read to
one another. This can be in a fashion
which alternates, paragraph by parag mph,

or page by page.

= Pupils’ practise their reading skill

= Less skilled pupils can develop
confidence and fluency Pupils are
assigned clear roles and goals within their
reading. There is a shared responsibility

= The teacher can assess pupils’ reading
=kill and fluency

Pupils do not gain the opportunity to hear
the fluent, expernt reading of the teacher

FPupils could be prone to distraction
during such a group activity

= Afocus upon their peer's reading
performance may prove a distraction
from attempts at comprehension.

Repeated reading is used with very young
children and with mature pupils alike as a
way to consolidate comprehension.
Re-reading is often guided e.g. a second
read to explicitly identify evidence for a
causal argument in geography.

= Pupils’ practise their reading skill

= There is some evidence that repeated
reading can enhance comprehension
lespecially if modelled first by a teacher
or exemplary audioc)

= Less skilled pupils can develop
confidence and fluency

= Teachers can assess pupils’ reading skill
and fluency

Pupils do not gain the opportunity to hear
the fluent, expert reading of the teacher

Pupils could be prone to distraction and
passivity, as they do not understand the
value of repeated practice

This strategy requires maore curriculum
time, which may or may not compromiss
curriculurn planning

Somerpupilﬁ may lack the strateqies to
learn from re-reading e.g. scanning faor
specific information on a repeated read
et

Pupils read indinvidually and independently.

= Pupils’ practise their reading skill

= Less skilled pupils can develop
confidence and fluency, without
interacting with their peers

= The teacher may be better able to
assess pupils’ reading skill and fluency
on an individual basis

Pupils do not gain the cpportunity to hear
the fluent, expert reading of the teacher
For less fluent readers, independeant
reading is likely to be highly challenging

Some pupils may lack the strategies
to monitor their comprehension

e.q. re-reading or scanning for specific
information

Pupils could be prone to distraction
amnd passivity

'Shamahan, T. (2019} Is round-robin reading really that bad? Accessed online at:
wwwwshanahanonliteracy com/blogfis-round-robin -reading -really-that-bad.



https://swanshurstschool.sharepoint.com/:b:/s/Staff-22/EbLNV4c64RlJnativ1OQp2kBqzTHoe6HBauc4oqpE0qAUw?e=XTwbZe

Additional reading:

https://educationendowmentfoundation.org.uk/news/eef-blog-improving-whole-class-reading-in-the-
secondary-classroom

Repeated reading. This is relevant to all subjects, what it is practising the accurate decoding of scientific
vocabulary or reading a tricky historical source. Texts should typically be short (e.g. 50 to 200 words), with
meaningful opportunities to practise re-reading and a purposeful discussion of vocabulary, meaning and
fluent moves, such as phrases that are particularly salient.

Additionally, considering how you might gradually release the responsibility of reading from the teacher to
the pupils themselves is also important. Assisted reading strategies (such as paired reading, choral reading
and echo reading) can help to scaffold this transition to reading independence.

https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency

One evidence-informed approach is guided oral reading instruction. This involves an adult modelling the
fluent reading of a text first and then pupils reading the same text aloud with appropriate feedback. It is an
opportunity to make the implicit explicit by expertly modelling fluency through appropriate use of pace,
expression, punctuation and phrasing — all important features of effective prosody.

Another approach to consider is repeated reading. This involves pupils re-reading a short text a set
number of times or until they reach a suitable level of fluency. It is a great way to develop accuracy and
automaticity when encountering complex tier 2 and 3 vocabulary in a subject with complex language like
science.


https://educationendowmentfoundation.org.uk/news/eef-blog-improving-whole-class-reading-in-the-secondary-classroom
https://educationendowmentfoundation.org.uk/news/eef-blog-improving-whole-class-reading-in-the-secondary-classroom
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency

Reading for Pleasure

'Simply reading challenging, complex novels aloud and at a fast pace in each lesson repositioned ‘poorer
readers’ as ‘good’ readers, giving them a more engaged uninterrupted reading experience over a
sustained period. Average reading ages improved by 8.5 months for the groups overall and by 16 months
for the ‘poorer’ readers.’ Mary Myatt

Form time

Years 7 — 9 have a designated reading session during form time every week where teachers will read
their class reader to the form. Class readers have been specially selected for our students in each year
of school.

During this session teachers will:

1. Spend 1-2 minutes recapping what happened in the book up to now (template — appendix 3)

2. Spend 10-15 minutes reading the class reader aloud to their tutees — being sure to follow the
‘Teacher-led whole class reading approach’ strategy below & appendix 4 — preparing to read a
story.

Questions to consider posing whilst reading:
e what does...word mean specifically? (tier 2/3)
e what has happened in...section/page?

a. Using Know Your Class staff can support readers by encouraging use of a ruler/pen/finger
to follow the text.

b. Ensure Reading Rulers (overlays) are used by students who need them (as per OPP)

3. students to summarise (ideally usually ‘think, pair, share)

DESCRIPTION OF

READING APPROACH POTENTIAL BENEFITS
The teacher reads with the appropriate » The teacher models fluent, expert
degree of fluency (pace, expression, stress reading

whole class questions are interspersed during reading, vocabulary, ask questions, or offer

Teacher-led and intonation). Typically, explanations and | | The teacher can plan to concisely explain
. alongside checking vocabulary and clarifications, during the act of reading
reading

monitoring comprehension ete. .
» The teacher can more specifically control

the task

Pupils in Year 10 & 11 will have DEAR (Drop Everything And Read) time during form time on a rotation
basis. They must also be timetabled to use the library for reading, book selection & discussion.

Year 10 & 11 can also take part in a range of additional mini reading challenges across the year to
encourage independent reading.

In addition, pupils in Years 10-13 read longer texts twice a week as part of their PSHE curriculum. Staff
use the whole class reading approaches to select how each text is read.



https://swanshurstschool-my.sharepoint.com/personal/rbennett_swanshurst_org/Documents/Pupil%20Premium%20-%20AHT/SAHT%20-%20March%202023/Reading/Form%20time%20reading%20presentation.pptx
https://swanshurstschool.sharepoint.com/:b:/s/Staff-22/EbLNV4c64RlJnativ1OQp2kBqzTHoe6HBauc4oqpE0qAUw?e=XTwbZe

English lessons

In addition to time in the library outside of lessons, pupils in Year 7 & 8 will have timetabled English
lesson time every half term in the library, where they can select books, talk to their teacher & librarians
and receive support & guidance in choosing books they will truly love. Students will have time to sit and
read their selected book and some students will be selected to read aloud to staff.

As part of the KS3 English curriculum, students will be required to read for at least 30 minutes per week
at home. They will then produce homework related to their book of choice.

Students in KS3 will also have a designated non-fiction reading & writing lesson every fortnight,
designed to give students the opportunity to develop their reading skills of different genres (speeches,
articles, research etc.) linked to the literature text they are studying. Initially, teachers will exclusively
read aloud to pupils during these lessons. Students will then learn about and practise using methods for
effect, alongside vocabulary, paragraphing and sentence structures.

English lessons at KS4 & KS5 will focus on further development of the reading & writing skills acquired at
KS3.



Reading Enrichment

http://library.swanshurst.org/

The school library is open daily before school, at break and at lunchtimes for all students to read and
borrow books, plus take part in reading challenges, quizzes and generally develop their love of reading
through interacting with each other and our 3 dedicated librarians. The library is also open after school
for homework club and book groups, again supported by our librarians.

The school library is active on Twitter & BookTok, sharing the latest news from the world of reading at
Swanshurst.

Using pupils’ NGRT test scores teachers and librarians will be able to support students in selecting books
appropriate to their reading age — using Accelerated Reader colour markers.

The dedicated 6™ form library is open all day 8:30am-4pm. Pupils can read & loan both fiction & non-
fiction books, in addition to accessing a huge range of online resources — reading lists per subject, A
level review magazines, JSTOR and other online databases.
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http://library.swanshurst.org/
https://swanshurstschool-my.sharepoint.com/personal/rbennett_swanshurst_org/Documents/Pupil%20Premium%20-%20AHT/6th%20form/Swanshurst%20Sixth%20Form%20Library.docx

Reading Intervention

(EEF — Recommendation 7)

We expect that the primary tool for improving treading is high quality reading teaching across all
curriculum areas. However, we will have high quality, structured and targeted interventions to help
those weaker readers make sufficient progress.

All pupils will sit their NGRT (New Group Reading Test) at the end of the year (incoming Year 7 in
September) which will provide us with the ability to diagnose both reading ages and SAS (Standardised
Age Score) — used by teachers to ensure texts selected are both challenging yet appropriate.

130+ = excellent reader

116-130 = well above average reader
85-115 = average/age appropriate reader
70-84 = well below average reader

-69 = very weak reader

O O O O O

Following NGRT analysis individuals/groups of students have access to a range of interventions,
including:

e Fresh Start

e Lexia Power Up

e Small group guided reading

e One to one guided reading

e TOWRE & other diagnostic assessments

e SEND support & Quality First Teaching strategies

e Reading Progress Assignments in Microsoft Teams (English department trial)

Numbers of pupils struggling with reading since the Covid pandemic has increased and we are always
exploring additional interventions to effectively accelerate and narrow the gap (recently widened) in
reading.



Writing - A Future Focus

(EEF — Recommendations 4 & 5)

We recognise that pupils’ ability to write accurately and academically, along with reading underpins
their ability to access the wider world.

We also recognise the important role of oracy in preparing students for written work. Writing at
Swanshurst is encouraged to start with discussion.

“Writing floats on a sea of talk.” Mary Myatt

We will be using Alex Quigley’s research in to the 9 priorities below to develop students’ writing.

Closing the Writing Gap jQ eneae
PRIORITISATION ACTIVITY

What approaches to improving writing should we prioritise?
What support factors are required to ensure this priority is successful e.g. CPD sessions?

Improve pupils’ Refine the teaching Modelling writing
handwriting fluency and learning of grammar in the classroom
Enhance pupils’ ability to Focus on the craft of Systematic assessment

edit & revise their writing sentence composition of writing

Sustained professional
development on
teaching writing

Establish writing in

Secure speling scaurscy the subject disciplines

Our initial work has been centred on:

e Consolidating staff’s knowledge of common grammar pitfalls (e.g. use of apostrophes,
homophones).

® Modelling writing - Model Answers - Extended Writing.pptx
o use of visualisers
o use of & scaffolding of WAGOLLs
o use of model answers from students post summative assessments

e Increased annotation on summative assessments to include literacy specific comments.

® Slow Write.pptx & Quick Write (template - quick write.docx)



https://swanshurstschool.sharepoint.com/:p:/s/Staff-22/EQ63ECoj3lJNh7C1vLlxGesBRhxgMq0mcknkWb1x8ZP99A?e=4lLrut
https://swanshurstschool.sharepoint.com/:p:/s/Staff-22/EZcA8vio-clBk10KMUO9iAcB3j2DOvr2ntaGy7KeBvWkhQ?e=70NUkP
https://swanshurstschool.sharepoint.com/:w:/s/Staff-22/EQ02tCvgzVdPpla3UbdXYmgBArTIQb1yfpnNtXSyoWsoPQ?e=l4xpty

Appendices:

Appendix 1 — Supporting Childrens’ Thinking

Source: DfE Reading Framework 2021

These are some ideas for supporting children’s thinking, particularly those with SEND.

Give time — make sure you have given the child enough time to respond, wait at least 6
seconds.

Delay — make sure the child has waited until you have finished your request.

Focus attention — make sure the child is looking at towards you and listening to your
request. (You may need to warn them a request is coming.)

Repeat —repeat the request again, after sufficient waiting time.
Simplify — break your request down in to parts or make it simpler.

Use questions to clarify — check the child understands by asking questions at a simple
level first.

Focus on the feature — help the child to focus on the feature they need to look at to be

able to understand your request e.g. if asking how 2 items are similar, draw attention to the
similarities (colour or size etc.).

Forced alternatives — provide 2 choices to engage the child in talk e.g. rather than “What
is he doing?”, try “Is he running or jumping?”.

Gesture — use gesture to help the child understand.

Rephrase - repeat the request in a different way. Don’t do this too quickly though as the
child may still be processing the initial request (6 second wait time remember).

Sentence completion — ask questions that need a defined answer and model the
response by starting the sentence. E.g. “What colour is it? It’s the colour...”.

Demonstration — show the answer without talking and then ask again, while
demonstrating.

Experience the concept - help the child experience the answer.

Relate known to unknown - help the child to relate the request to previous
experiences/study.

Model thinking and comprehension monitoring — “That’s a hard question, let me
think.” “Can you repeat that for me please to make sure | understand what you are
asking?”.
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Appendix 4 — For teachers: preparing to read a story

(DfE Reading Framework July 2023)

These are some ideas for preparing to read a story effectively, which might be useful for

trainees and new teachers.

Preparing a reading

Anticipation

Before story time, think of how to build up pupils’
anticipation through the day. Say things such as:
‘Today, I've got a new story by ... *; ‘I'm going to read
later’; 'l don't want anyone looking into my drawer for
the new book.'

Give clues to the new book you'll read later — reveal
them gradually throughout the day.

Hold their eyes with yours and gain their attention. Tell
them the name of the author, reveal the title and then
start to read.

Pace

Adjust the pace of the reading to match the sense of
the story/ poem, as tension builds, and to reflect
characters’ ways of talking

Word meanings

When reading shorter books or poems, wait until the
second reading to explain words.

Tell the pupils what a word means: if they already
know it, there is no point in asking; if they don't, the
question is pointless and encourages only guessing. If
only a few pupils guess, it will distract others from the
story. Even if some pupils know the meaning, it might
not be, in any case, the correct meaning in the context
of the story.

Use short asides to explain a word or a specific use of
a familiar word to avoid disrupting the flow, such as
“self-satisfaction” — Mole is pleased with himself’;

"o

“sculling” — that means “rowing".

Voices

Choose the best voice for:

= the narrator: a neutral voice that won't detract
from the characters’ voices or a voice that gives
away what the narrator is thinking

+ the main characters: high- or low-pitched? quick
or slow?

Mot everyone can imitate accents successfully, but
real life offers a multitude of voices to draw on: the
‘trying to impress’ voice, the ‘listen closely, I've got a
good piece of gossip' voice, the *| will say this only
once/firm voice’, the 'Oh, | agree (even when you
don't) voice.

Remember, the voices have to be maintained for the
whole story. If there are too many, it can be difficult for
the pupils to identify and recall them.

Asides Use asides to show reactions to particular events:
-‘| don't think this is appropriate!’
-‘0h, no. This isn't looking like things will turm out well
for him.'

lllustrations Decide which pictures, if appropriate, to show — and

when.

If you have decided to show a picture, give the pupils
enough time to look at it.

Pauses

Decide on the best places to pause to convey shock,
concem or, sometimes, just to tease. Pausing builds
anticipation.

Memorable words and
phrases

Colour your voice to give words meaning: whooped,
wondered, wailed, or to convey an action: sprouted,
quivered, squirmed.

Emphasise memorable words and phrases. These will
feed into pupils’ vocabulary and awareness of the
syntax of literary texts and increase their
comprehension.

Cliff-hangers

Decide the moment to stop each reading. Leave pupils
wanting more. Dickens was a master at this; directors
of TV mini-series do this at the end of every episode.

Joining in with poetry
and stories

Recite the poems pupils have read and discussed
during English lessons.

Choose the poem carefully — and, as with stories, get
to know it before you read, taking into account the
actions above.
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